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Full exclusion during COVID-19: Saudi Deaf education isan example

The ongoing COVID-19 pandemic has changed the wondany aspects,
including educational provision. Most countriesward the globe suspended
schools and provided alternative educational methadd Saudi Arabia is not
an exception. This study aims to investigate theatibn of Saudi Deastudents
in compulsory education during the suspension lebsls. The study presents a
discussion on the alternative education methodsanteént provided by the
Ministry of Education in Saudi Arabia during thissts and is followed by
individual semi-structured interviews with eightedeachers for Deaf students.
Three categories were formulated: (1) Deaf studendtscational status during
the suspension of schools (full exclusion); (2xteas’ responses to the
exclusion of their students; and (3) reasons ferftl exclusion. The findings
suggest that governments and educational orgamsati Saudi Arabia need to
facilitate inclusion practices for Deaf studentslternative educational methods

and tools, including distance education.

Keywords: inclusion, exclusion, Deaf students, CD\M9

Introduction

The COVID-19 outbreak brought about several chanmgesuntries around the world
and affected many aspects of life. The fast spagakinfection rate of the virus forced
most countries to limit or prohibit many activititsat have large gatherings of people.
The pandemic affected the movements of trade loathlly and globally (Baldwin and
Tomiura 2020). Several countries approved quaramtieasures and restricted the
movement of citizens (Kraemer et al. 2020). Evamdliing was completely suspended
in many countries (Chinazzi et al. 2020). Many pe@xperienced different

psychological problems as a consequence (Wang 2020).

! The capital D in the ‘Deaf’ word refers to Deafidents as a minority group with their own culturel a

their own rights and they based around sign langualgis point based on Shakespeare (2018).



Indeed, the education system was one of the fissitutions affected by
COVID-19. Almost all infected countries shut dowhealucational organisations and
asked all stakeholders to stay home. Accordingimuzet al. (2020), many schools
around the world were closed and directed to usenaitive educational methods to

continue teaching their students.

Alternative educational methods during COVID-19

The pandemic forced many schools around the glmlerisider alternative educational
methods and strategies to meet the educationasrdedfected students. The entire
education system in many countries was changedgtfiftedd to be more learner-centred
than teacher-centred. Indeed, flexible learningr@@o 2014), in this pandemic,
compensated for students’ lack of physical attendat school. The concept of flexible
learning depends on new and alternative stratégregelivering education contents that
rely on technological developments such as comnatioit tools and electronic
platforms (Ryan and Tilbury 2013). E-learning (tealogy-enhanced learning) is an
example of a flexible learning strategy (Cook, Watsand Vougas 2019). However, in
this case, e-learning (online learning) was usedl ta®l to enhance distance education
for affected students.

Distance education utilises telecommunication tetdgies to provide different
educational materials and curriculums for studeritisout physical attendance by
employing different platforms, websites and appiarss (Simonson, Zvacek, and
Smaldino 2019). Therefore, in this pandemic, distagducation replaced traditional
learning where many students were prevented froem@ing schools and asked to
complete their education online from their homes. é&xample, in China, the Ministry
of Education closed all the schools nationwide estdblished an alternative program

called ‘School’s Out, But Class’s On’ to providet@ince educational services for all



students (Zhou et al. 2020, 502). This program @licg to Zhou et al. (2020) included
using internet platforms and TV channels to enhdiaree study during the crisis.

In the USA, all schools around the country weresetb The USA quickly
adopted a distance education system that incluisshaconference technologies,
different websites, electronic platforms, applicas and/or various databases. Most
schools established innovative virtual learningrfeito serve American students and
teachers during the COVID-19 pandemic (U.S. Depantnof Education 2020).

In Saudi Arabia, all educational organisations wamet down on March 9, 2020
(Saudi Press Agency 2020). All students, teachetsadministrators were asked to stay
home and shift to distance education services. Alcg to UNESCO (2020), the
Ministry of Education in Saudi Arabia provided soaiternative methods to support
remote education during the crisis, such as 20lisaf€V channels called IEN TV
Channels to provide live broadcasting of lessomketucational activities for all school
levels (UNESCO 2020). An interactive platform cdlleuture Gate was used to provide
virtual classrooms and some digital content (UNESXD@0). An official online
learning portal called len National E-portal waiséd to provide some course
materials for pre-primary up to secondary educa#onk-learning platform called
Vschool as well as many resources by grade levkekabject area were also used
(UNESCO 2020). Vschool is a platform that was addiy the Ministry of Education
and includes all the above methods (IEN TV Chanrelture Gate and len National E-

portal) on one platform.

Many other countries also closed down their schaontstransferred to
alternative remote methods. However, transfermogfphysical attendance education

to distance learning faced and is still facing sahfiéculties and barriers. First, is the



availability of required technologies for this faatrof education, such as computers,
tablets and smartphones. Some students may notlmaessential technologies for
distance education. Second, the lack of an intexm@bection or the internet speed for
remote learning is an obstacle for many studentsgxd Xu 2019). In the USA, for
example, more than 17% of American students ddvae¢ computers at home and
about 18% do not have access to home broadbamden{®elia, Amy, and Fenn
2019). Additionally, some students live in areagrelthe internet network connection
is poor. Third, the nature of course or conteniadt@onstitute a barrier to applying
online learning (Simonson, Zvacek, and Smaldind20Bor instance, some subjects
require practical experiences that need to be palgidone by students. Additionally,
the required skills of using some technologies materials in distance education may
create a struggle for some students (Xu and Xu R#iSally, the nature of the learner
could pose a difficulty for distance education, @ gtudent with a disability. According
to Chadwick and Wesson (2016, 14), ‘the interfarfd€T and associated programmes
and applications can be off-putting, challenging artremely difficult to use for those

with sensory, cognitive, and physical disabilities’

Distance Education for Deaf students

Deaf students face not only the above-discussédudifes and problems related to
distance education but also some additional chgdienwhile there is an increase in
online learning for Deaf learners, this tendency hat always been easy and faces
some potential barriers. For instance, McKeown lio{eown (2019) confirm that for
Deaf students, some barriers exist at many levalsstance learning such as the
structural nature of most online courses in terimatent, tools, presentation methods,
and communication requirements. Moreover, Deafesits] most times, are excluded

from distance education as a result of the prequrarethat they need more specialised



educational approaches (Liasidou and Symeou, 20idged, it is no surprise that the

extent of exclusion increased during COVID-19 (Mgkus and Lappa, 2020).

Education of students with disabilities during COBI19

Schooling services for students with and withasabiilities were suspended as a
response to the COVID-19 pandemic in many countniesnd the world. This was
done to protect students from contracting the vamid possibly spreading it to family
members. One unexpected outcome of the pandenfatig highlighted the barriers
that students with disabilities face in the clasamoEven before this pandemic, students
with disabilities are at greater risk for exclusiomm accessing essential services
(Bernard et al. 2020) including proper educatiompared to their peers without
disabilities (Gilmour, Fuchs, and Wehby 2019). ledlethese students are
predominantly left behind during disasters, crised emergencies such as in the case of
COVID-19 (Kuper et al. 2020). However, some effavere made to support
educational services for students with disabililasng this crisis.

In the USA, for instance, the U.S. Department afi¢adion (2020) confirmed
that individualised remote education must contidueng the COVID-19 pandemic for
all students around the country, including studentis disabilities. Additionally, Q&A
guidance was released by the U.S. Department ofdfidun to provide instructions and
recommendations to service students with disadslitiuring the COVID-19 outbreak
(The National Conference of State Legislatures 202the UK, the Department for
Education developed a list of resources, sucheaBtain Parade App, HelpKidzLearn
Website, Sensory App House Ltd and Visuals2Go Ayith(a focus on accessibility
and inclusivity) as alternative tools for studentth disabilities to engage in distance
education during the crisis (Department for EdwsgtUK 2020). However, in Saudi

Arabia, from a three—week observation of the Mmistf Education website and its



news and all released alternative distance leatoiolg, it was realised that students
with disabilities seemed to be excluded. As a tethik study was conducted to
investigate the situation of Deaf students in S@udbia and to open the door for more

studies to examine the status of other studentsdiffterent types of disabilities.

M ethodology

To achieve the aim of this study, first, observaind the 20 Ministry of Education
educational channels that were used during COVIDel@ovide educational lessons
for students at all levels was conducted. Secdracontents of the Ministry of
Education Website and other methods used in distadacation were analysed. Third,
individual semi-structured interviews were conddoteth eighteen teachers that teach
Deaf students in all education levels of compulsdycation (six teachers from every
level). Compulsory education in Saudi Arabia indsdhree levels: primary school,

intermediate school (middle—school) and high school

Observation

Although observation is a techniqgue commonly useokehavioural studies, the
researcher chose to use it as it was appropridtetstudy. Following in the footsteps
of Bakeyeva, Aidar, Omur, Toibayeva and Bekniyaz(@20); Ozkanal, Yiksel and
Uysal (2020) observation of the IEN TV channelsdreghen the Saudi Ministry of
Education announced the suspension of attendirmptcfor all students around the
country, as a response to the COVID-19 outbreakappdoved distance learning as an
alternative educational strategy. The 20 TV chanhbelong to the Saudi Ministry of
Education and were employed to provide curriculessbns in all education levels of
compulsory education. Three weeks, five weekdaysveek, six hours every day, from

Sunday 29 March 2020 to 16 April 2020, were spéseoving these channels to



examine their educational services for studentls digabilities in general and Deaf
students specifically. The researcher carefullyeoled these 20 TV channels and
recorded any teaching materials or practices tlea¢ \@imed at Deaf students. Hand-

written notes were taken during the observation.

Analysing the provided contents

An analysis of the contents from the Saudi Ministi{ducation as a response
to schooling suspension resulting from the COVIDeil®break was performed.
Analysing procedures covered Future Gate and thél&ional E-portal. In addition to
these platforms, 28 news articles starting fromdWiarl, 2020, two days after the
suspension of schools until June 14 that were gl on the Ministry of Education
Website were also carefully analysed. The researarefully examined all the
gathered content and noted any teaching matergsactices that were aimed at Deaf

students. Hand-written notes were taken duringatiaysis.

Interviews

Ethical Consideration

The head of research—rather than the entire cdsanitfrom the Shaqra University
Ethics Committee (SUEC) ethically approved thiglgtisince it was categorised as
low—risk (i.e. unlikely that any harm would comeparticipants as a result of
participating in the study). The teachers wereted/to participate in the interviews by
sending a message to WhatsApp groups. The meseageted the purpose of the
study and the nature of participating. After regggvan agreement from all teachers,
they were asked to sign an informed consent forforeehe interviews. The informed
consent included the description of the study asidtpd out that participants could

withdraw from the study at any time without any sequence. Participants were



guaranteed confidentiality and the use of pseudanipstead of their real names.

Subjects

A purposeful sampling (Shaheen, Pradhan, and Ra28jE9) method was applied to
ensure that there was an equal number from eveey ¢¢ compulsory education and
gender. A total of eighteen teachers of Deaf stigdearticipated in this study (six
teachers from every level; three female and threle)nAll teachers teach in so-called
self-continued classrooms for Deaf students, atérely referred to as isolated
classrooms (see Author 2019). Table 1 provideslddtaformation about the
participants.

[Table 1 near here]

Procedure and Instrument

The interviews aimed to elicit information regamlithe education of Deaf students’
education during the COVID-19 pandemic. First, pheticipants were asked about
what happened to these students after schoolssuspended. Additionally, all related
matters to this case were discussed with the gaatits, such as the educational effects,
the difficulties associated with the alternativetinoels, and who was responsible for the
education of Deaf students during the crisis.

All interviews were conducted via phone calls. Theyre audio-recorded and
transcribed. The transcripts were analysed quiakgtusing a thematic analysis
method (Terry et al. 2017). In the first round o&bysis, the situations of Deaf students
after the suspension of schools that the partitgparentioned during the interviews
were examined. In the second round, the focusethe effects of the suspension—
what happened to their Deaf students, reasong;udifes and responsibilities around

this issue.



From the above analysing procedures, the findinge wtructured into three
main categories. These categories were: (1) Dadénts’ educational status during the
suspension of schools (full exclusion); (2) teashegsponses to full exclusion of their

students; and (3) reasons for full exclusion.

Findings

All analysing procedures for the provided contemtd gathered data from the
interviews were theoretically based on the Incledtducation Theory (Slee, 2011,
2018). This theory indicates that many exclusionqagactices are entrenched in many
schools, and students with disabilities are treatedn additional population most of the
time. From these analysing procedures, three ncajegories were structured from
observing the above—mentioned contents and anglgsitnered data from all eighteen

interviews. These categories will be presentedraggls in the following sections.

Deaf students’ educational status during the susp&m of schools (full

exclusion)

Observation of TV Channels

Surprisingly, all the contents of these channelseeveeganised for students
without disabilities and nothing was aimed at stugevith disabilities, especially Deaf
students. There were no closed captions in anlyeothannels, nor were there on—
screen Deaf interpreters. The three-week observatieealed that the educational
programs were designed for hearing students withoytconsideration given to the
needs of Deaf students.
Analysis of educational content
From the analysis for the provided contents dutifegsuspension of schools that

resulted from COVID-19, it was concluded that thesre no alternative methods



dedicated specially for Deaf students to providmtleducational services during the
pandemic. First, Future Gate is an electronic tieiewas created by the cooperation
between the Saudi Ministry of Education and Tatwegrcation Holding Company.
This gate provides a set of educational servicasaim to improve the skills of many
beneficiaries including the Ministry and schooldh@nistrators, teachers and students.
From analysing the introductory material of thisegand contents, there was nothing
for students with disabilities in general and D&taidents especially. Indeed, they were
not mentioned at all.

Second, the len National E-portal is an electrpaoital that was created by the
Ministry of Education. It includes all national ciaula for all education levels of
compulsory education. From analysing this E-poitavered the national curricula
for two categories of students with disabilitieaprely students with intellectual
disability and Deaf students. However, for studevith intellectual disability, the
curricula were transferred from textbooks to PDiffrfe without any enrichment or
supporting contents as with the content for stuslenthout disabilities. With the
content for Deaf students, the national curricudaewuploaded with some enriching
content, but they were not dedicated to Deaf stisdesall materials were free from
sign language.

Finally, an analysis of all the news related to GDA\19 that was published on
the Ministry of Education Website was conductederBhwere 28 news articles starting
from March 11, 2020, two days after the suspensfathools until June 14. There was
an absence of mentioning students with disabilines| 28 published articles. It was
concluded that no one method considers the needsaifstudents. For example, all
electronic and online platforms have no tools,udailg sign language as the main and

only communication tool for all Deaf students ardtine country. As a consequence of



these outcomes, it was determined that an in-dag#stigation was required. Thus,

interviews with teachers of Deaf students wereiedmut.

Interviews

All the participants confirmed that the academiaryended for all Deaf students when
school was suspended in Saudi Arabia. Additionallyeighteen participants agreed
that there were no alternative educational metllediscated to Deaf students during the
crisis. A quotation from Sami who is a teacherDeaf students in primary school

confirmed this:

The school year of these students [Deaf studergs]over once the suspension of
study was implemented. All students were askedatpa home and no follow-up
instructions or any educational services for thesmneaprovided since that time
(Sami).

Sarah, who is a middle—school teacher for Deafestig] reported the same situation for

her Deaf students after the suspension of school:

Once the Ministry of Education announced that stheere to be shut down, our
Deaf students stayed at home and did nothing,dbayot have any alternative

tools to complete their studying and this yeairished for them (Sarah).

Wafa who is a high school teacher for Deaf studstaied the same case with her

students:

Nothing happened for them [her Deaf students]. Wthersuspension of schools
started, they were directed to stay at home andghalying was over at this point.
Although the Ministry of Education offered some edlional means for general

students [students without disabilities] such asIEN TV Channels, there is



nothing for Deaf students. All these channels vdesigned for regular students,

not one channel had a sign language translatiaticegiWafa).

The above quotes explain how Deaf students in Saadiia had no option to complete
their studying during this pandemic. Indeed, adl garticipants provided similar
statements which were shortened to avoid repetition

Most participants (sixteen from eighteen) mentiohed this crisis increased
the exclusion of Deaf students. Though all paréinig confirmed that the school
services ended as a result of COVID-19, 16 paditip confirmed that the exclusionary
practices increased during the pandemic.

Nasser, for instance, who is a primary school tegdtated that:

Even though Deaf students suffer from exclusiompaagtices before COVID-19,
this pandemic contributed to increasing this exolusThey now are fully

excluded at home with nothing to do (Nasser).

Rana, a middle—school teacher for Deaf studergs,@nfirmed this viewpoint:

My students are now facing greater exclusion a&salt of this pandemic.
Although they were previously excluded partiallysgif-contained classrooms,

they were in a much better situation than now (Rana

Additionally, Khaled, who is a high school teacfarDeaf students stated that:

The absence of any form of educational servicestiated a big change in the
daily lives of these students. They are isolatetiextluded in their homes. Most
families do not communicate very well with thesedeints as a result of the
absence of sign language in many homes. In additiost TV channels do not
provide translation services for their contentsiclheaves the Deaf student in an
isolated world (Khaled).

These quotes present how the exclusionary pradgainst Deaf students in Saudi Arabia
increased during COVID-19.



Teachers’ responses to the full exclusion of th8eaf students

The participants were asked about their efforig sesponse to the exclusion of their
students from educational services during the suspe of schools. Only one teacher
from eighteen tried to provide some compensatdortst but he found some barriers.

He mentioned his experience in the following way:

After our school closed, | communicated with niieny students and created a
WhatsApp group for them to provide some lessonmduhis time. But this action
failed because only four students had internetsesvAlso, only two of these four
sometimes responded to my messages and questidmesd)r-

The above quote shows how the teacher tried tohiglgtudents during this pandemic, but

he failed to provide educational services during time.
The other seventeen teachers did nothing durirsgetigis. As their responses were the

same, only some have been provided to avoid repetdhsma who is a primary school

teacher for Deaf students confirmed that:

Honestly, | did nothing, indeed, | couldn’t. Allustents stayed home immediately,
and we did not have a plan B to help these studentsf school. It is difficult to

keep in touch with them (Asma).

Another example:

| couldn’t complete this year’s study plan with stydents. We were asked to give
them the same grades that they achieved in thesérsester. Indeed, | did not
have any way to complete this semester, and ngave us any alternative method

or tools to teach these students during this tider(ed).
Aleen who is a high school teacher for Deaf stusletdted that:
To be honest, no one asked us to complete ouritepsérvices because all

administrators were busy helping the majority [stud without disabilities]. In

addition, there is nothing for Deaf students. Véa¢hers of Deaf students]



duplicated the first semester grades [the gradesrogster 1, 2020 2] of our
students (Aleen).
All seventeen responses affirm how Deaf studente weectly excluded from any formal
education service ever since schools were suspdiydire Saudi government as a

response to this pandemic.

Reasons for this full exclusion

All participants were asked about the reasonsxoluding Deaf students from
educational services during the suspension of dshiesulting from the COVID-19
pandemic. Many of them (seventeen from eighteer@eajthat Deaf students were
forgotten in this crisis and in many cases theseéestts are treated as second-class
citizens or as a secondary concern.

Fatima, who is a primary school teacher for Deaflshts stated that:

This pandemic shifted the attention and effortthefMinistry of Education to
students without disabilities as they are the nilgjdDeaf students were forgotten

in this case (Fatima).

Additionally, Ryan, who is a middle—school teacfagrDeaf students noted that:

Deaf students in many cases are considered setasglaitizens, especially in the
last few years. And for sure, in this crisis, thesre forgotten. All the focus tends
to be on ‘normal’ students [students without dites] and Deaf students are not

a priority (Ryan).

Omer who is a high school teacher for Deaf studemtirmed that:

Indeed, our students and all Deaf students faaditference from the Ministry of
Education during this pandemic. Honestly, not friia Ministry only but from
many sides ... from schools, parents, press and eselkers as well. These
students need group efforts and cooperation, leytdhe facing carelessness from

many directions (Omer).

The above reason was the major barrier and atethehers argued that if the Ministry



of Education moves towards providing alternativaadional methods for Deaf
students during this pandemic, it will help overebaevery obstacle mentioned.
However, to investigate other possible reasonspéngcipants were asked to discuss
other possible causes for this exclusion.

Another reason for the exclusion of Deaf studenting the suspension of
schools is difficulties related to distance edwratior instance, all participants
considered the availability of internet serviceshesmost important barrier to providing
remote educational services to Deaf students. Javhalis a primary school teacher for

Deaf students claimed that:

The best way to continue the provisions of educatiservices for these students
is through the IEN TV Channels. It is cheaper aagldo access because many
Deaf students come from low-income families whdfermg internet service is
very difficult (Jamal).

Another example from Abeer, who is a middle—schieather for Deaf students stated:

Distance education for Deaf students without thgpsut of the Ministry of
Education is inefficient because the majority oBbstudents cannot get good
internet services for this type of educational rodthy themselves or by their

families. It is costly (Abeer).

Additionally, Aamaal, who is a high school teacferDeaf student noted that:

Many of these students come from poor families@ndiral areas where the
availability of the internet for online learningdgfficult without cooperation
between the Ministry of Education and other governtal bodies such as the
Ministry of Communications and Information Techrmjdo offer such required

services (Aamaal).

Finally, all participants in this study agreed ttie absence or lack of electronic

educational content for Deaf students in Saudi farabnstitutes a big challenge for



providing online learning for these students ptimand during the suspension of

schools.
There is difficulty in finding local online contefdr Deaf students. Before this
pandemic, | faced difficulties in offering electionools or educational contents
for my students when | tried to use the internedupport my teaching process
(Slma).

Another example, Faisal, who is a middle—schoatheafor Deaf students claimed

that:

Prior to this problem [COVID-19 pandemic], thererev@o online educational
contents for Deaf students that were organisegbgialists from Saudi Arabia
because the sign language needs to come from & &auext. There are only a

few YouTube videos that are done by ungqualifiedote@¢Faisal).

From the above quotes, four main reasons for exgju8audi Deaf students became
apparent. These reasons are: shifting all thetaiteto the hearing students during this
crisis, treating Deaf students as second—clasngi indifference from many sides and
the absence of alternative distance educationdiadstfor these students. The next

section discusses these findings.

Discussion

This current study provides a closer view of tregust of Deaf students in Saudi Arabia
during the suspension of schools resulting fromGRB/ID-19 outbreak. Specifically, it
covers the educational situation after this sugperfsom observing and analysing
some of the provided alternative methods from theidéty of Education and gathered
data from the participants of this study. Thus,fthdings include teachers’ responses to

students’ full exclusion and some reasons forakdusion.



In addition to the exclusion of all Deaf studemtsSaudi Arabia from general
schools and excluding them in isolated classroonspecial’ schools (Author 2019,
176), they were fully excluded from any alternatadricational services during the
suspension of schools. The academic year was owv€&eaf students in Saudi Arabia
when the suspension was implemented and they viker the same grades as the
previous semester. In emergencies, such as the @:Q¥pandemic that happened with
no notice or preparation, many vulnerable groupdgmored or forgotten. Indeed,
disasters, crises and emergencies tend to incsgasEmatic, or systemic, exclusion
and/or discrimination against people with disaiedit(Kelman and Stough 2015;
Wisner, Gaillard, and Alexander 2012). Accordingdicand Hu (2020, 852), ‘the needs
of persons with disabilities go unnoticed and atmet in emergencies and public
health crisis’. Unfortunately, many countries da have inclusive emergency plans for
people with disabilities during crisis times (Py&&19). In Saudi Arabia, for example,
there are some policies and laws that elucidateighés of people with disabilities,
such as the Disability Law, The Authority for thar€ of People with Disabilities and
Basic Regulations for Persons with Disabilities &alitation Programs (Unified
National Platform 2020). But there is no mentioniext about their rights during
emergencies and times of crisis. Clearly, ‘all téien, disabled people [people with
disabilities] are left behind in emergencies, dnd ts a risk in the ongoing COVID-19
pandemic’ (Kuper et al. 2020, 3).

The full exclusion of Deaf students during thismerssion was met with a lack
of reaction by many teachers according to the @pants’ responses. Only one
unsuccessful attempt was made by one participgmtotade some help. This situation
led to the speculation as to whether teachers af Btedents neglected their

responsibilities or whether they were unable tos/jg® any help. According to the first



viewpoint, the absence of accountability that ressiibm the difficulty of accurately
measuring educational achievement for many studeittisdisability including Deaf
students (Wolf and Hassel 2001) may lead to caseéss among some teachers of these
students. However, the findings confirm that theoifity of these teachers in providing
alternative educational services for Deaf studdotsg this pandemic stems from a

lack of support from governmental bodies. Accordim@ current study conducted by
Fernandez-Batanero, Cabero, and Lopez (2018),demolh students with disabilities
have low skill levels in understanding Informatiemd Communication Technologies
(ICT) and using this technology with their studemtsthe case of this current study,
although this issue was mentioned, other reasons rgported by the participants.

For instance, all participants agreed that theusxeh of Deaf students from
alternative educational methods was mostly becthese students are treated
differently by the Ministry of Education. They aeglithat Deaf students are treated as
second-class citizens or as a secondary concéhsiorisis and before it as well. Slee
(2019) argues that many educational systems carstiaggents with disabilities as
additional students that require more funding. Addgally, these students are treated
and seen as a ‘surplus population’ (Best 20191tedt)are given the surplus of time,
resources and attention. In most cases, the ednahsystems are designed for students
without disabilities (Tijsseling 2015). Indeed,éth[students with disabilities] inhabit
the margins of schooling, looking on at the eduratnain game’ (Slee 2018, 4).

Moreover, difficulties facing distance educatiomstituted another reason for
the full exclusion of Deaf students during the suspon of schools. For example, the
lack of access to internet services for many Deafents leads to the futility of online
learning provisions. High-speed internet servica isndamental cornerstone for

successful distance education (Simonson, ZvacekSamaldino 2019). According to



Mthethwa-Kunene and Maphosa (2020), the poor itrirakire for proper internet
services is a fundamental disruption for providamgadequate distance education
service. Additionally, most Deaf students in Safudibia come from poor families
and/or live in rural areas (Bahatheg, 2015), winchneases their deprivation of access
to online educational services. Mohmedsalim, Kadytamba, and Madzvamuse (2017)
argue that students who live in rural regions fimel required technologies for distance
education including internet services are experancedifficult to obtain.

Another reason for the full exclusion of Deaf stotdeduring this pandemic is
the absence or lack of electronic educational cist®r these students. McKeown and
McKeown (2019) argue that Deaf students face tlevesls of barriers when accessing
online content. These barriers include learningagament systems (LMSs) that may
constitute a difficulty for Deaf students to accesme online learning websites or
platforms. The second level of barriers is accgstie electronic materials for the
course itself. Finally, the third level of barriessaccessing the communication tools for

electronic educational content where most do natrie needs of Deaf students.

Conclusion

Deaf students in Saudi Arabia were fully excludexhf alternative education methods
during the suspension of schools in the ongoing @BAR pandemic. Additionally,
there were no efficient reactions from their teashe resist this exclusion or to offset
the absence of educational provisions for thes#esiis. These poor reactions may be a
result of shortened efforts or the inability of $beeachers to provide proper assistance.
Although this current study slightly covers thisnipit needs a more and deeper
investigation.

This full exclusion is attributed to various reaspsuch as the absence of an

inclusive emergency plan, treating Deaf studerfterdintly as second-class citizens



and/or surplus students, difficulties facing onliearning and a lack of suitable
electronic contents that meet the needs of Dedesits.

In short, the Ministry of Education in Saudi Aralpi@eds to rethink its related
policies for people with disabilities, including &estudents to create new inclusive
policies or add new contents to current policied tecognise the needs of these
individuals during emergency times. Additionallyneeds to review and update
telecommunications services to cover all areasofiied internet services to all students
with disabilities to avoid the huge effects of ealien suspension during crises such as
the ongoing COVID-19 pandemic. Moreover, educationganisations are required to
improve their online learning platforms to makenthigiendly and accessible for all

students, including students with disabilities.
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Table 1. Participant details.

Pseudonym Age Gender School level
Sami 34 Male Primary school
Asma 33 Female Primary school
Nasser 28 Male Primary school
Fatima 26 Female Primary school
Jamal 45 Male Primary school
Sima 41 Female Primary school

Ahmed 38 Male Intermediate schoal
Sarah 28 Female Intermediate schopl
Ryan 26 Male Intermediate schoal
Rana 33 Female Intermediate school
Faisal 42 Male Intermediate schoql
Abeer 45 Female Intermediate school

Khaled 27 Male High school
Wafa 36 Female High school
Fahad 35 Male High school
Aleen 26 Female High school
Omer 28 Male High school

Aamaal 42 Female High school




